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ABSTRACT: Entrepreneurship education in universities is crucial for developing the skills needed to identify
opportunities, innovate, and create value. It promotes critical thinking, problem-solving, and adaptability in graduates.
While many African countries have introduced entrepreneurship programs and universities offer degrees or electives in
the field, Africa still lags in entrepreneurial activity and innovation. Many businesses are small-scale and informal,
limiting their economic impact. Companies like MTN, Sasol, and Naspers show Africa’s potential, but the number of
large-scale enterprises remains low compared to the US and China. A key issue is the theoretical focus of many
curricula, lacking practical, experiential learning opportunities. Additional challenges include resource constraints,
outdated teaching methods, and socio-cultural barriers. Addressing these gaps requires curriculum reform, investment
in infrastructure, funding for initiatives, and private-sector partnerships. Further research is needed to understand the
gaps and opportunities in African entrepreneurship education. This review provides an overview of the current state of
entrepreneurship education in Africa, its challenges, and necessary reforms.
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L. INTRODUCTION

In Africa, the integration of entrepreneurship education into universities and colleges is a relatively recent development,
spanning just two to three decades, compared to its establishment in the United States at Harvard Business School in
1947 (Kuratko, 2005; Bawuah et al., 2006; Fayolle et al., 2016; Ratte & Usmanij, 2021). While many African countries
have introduced entrepreneurship education programs in recent years, these initiatives have not yet yielded the desired
outcomes (Blimpo & Pugatch, 2020; World Bank, 2023). The continent continues to lag in entrepreneurial activity and
innovation compared to other regions (Blimpo & Pugatch, 2020; World Bank, 2023). In countries and regions where
entrepreneurship education has been introduced, such as the USA, China, Europe, and many others, significant
improvements in entrepreneurship, development, and innovation have been recorded (Huang et al., 202; Zhou et al.,
2024). This has led to substantial national development, the creation of strong global companies, and much more.

Entrepreneurship education in universities is essential for equipping students with the skills, knowledge, and mindset
needed to identify opportunities, innovate, and create value across various industries (Bawuah et al., 2006; Fayolle et
al., 2016; Ratte & Usmanij, 2021). It promotes critical thinking, problem-solving, and adaptability, empowering
graduates to address real-world challenges effectively. By nurturing entrepreneurial skills and promoting creativity,
universities play a vital role in economic development, job creation, and promoting sustainable enterprises (Bawuah et
al., 2006; Fayolle et al., 2016; Ratte & Usmanij, 2021). Practical experiences through incubation centers, mentorship,
and networking opportunities enhance students' capacity to manage risks and turn ideas into viable businesses (Fayolle
et al., 2016; Talukder, 2024). Most importantly, entrepreneurship education prepares graduates to be job creators rather
than job seekers, addressing unemployment and driving socio-economic progress (Kuratko, 2005; Fayolle et al., 2016).
In Africa, the integration of entrepreneurship education into universities and colleges is a relatively recent development,
spanning just two to three decades, compared to its establishment in the United States at Harvard Business School in
1947 (Fayolle et al., 2016; Ratte & Usmanij, 2021; Li et al., 2021). Although many African countries have introduced
entrepreneurship education programs in recent years, these initiatives have not yet yielded the desired outcomes. The
continent continues to lag in entrepreneurial activity and innovation compared to other regions (Blimpo & Pugatch,
2020; World Bank, 2023). Several factors contribute to this shortfall, including curricula that are predominantly
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theoretical and fail to equip students with the practical skills required to implement their ideas (Iwu, 2022; World Bank,
2023). This lack of experiential learning opportunities limits students' ability to translate entrepreneurial concepts into
real-world applications. Furthermore, the situation is compounded by inadequate funding for education programs,
research, and start-up support, creating significant barriers for aspiring entrepreneurs (Iwu, 2022; World Bank, 2023).
Globally, successful entrepreneurship education programs emphasize a blend of theoretical knowledge and hands-on
learning experiences, such as internships, incubation hubs, and business simulations (Galloway & Brown, 2002; White
et al,, 2016; Higg, 2018). For instance, institutions in the U.S. and Europe integrate mentorship, networking
opportunities, and access to venture capital into their programs, promoting environments where students can test and
scale their innovations (White et al., 2016; Hagg, 2018). In contrast, many African institutions lack such comprehensive
support systems, stifling the potential of graduates to thrive in competitive markets (Iwu, 2022; World Bank, 2023).
Addressing these gaps requires not only curriculum reforms but also investments in infrastructure, funding for
entrepreneurial initiatives, and partnerships with the private sector to bridge the theory-to-practice divide. Furthermore,
additional research is essential to gain a comprehensive understanding of the educational gaps, challenges, and
opportunities within Africa.

II. HISTORICAL CONTEXT OF ENTREPRENEURSHIP EDUCATION

Entrepreneurship education (EE) first emerged as a formal academic discipline in the United States in the 1940s, with
Harvard University offering one of the earliest courses on small business management in 1947 (Fayolle et al., 2016;
Jena et al., 2020; Li et al., 2021). The concept gained traction in the 1970s, with universities like Babson College and
Stanford leading efforts to institutionalize entrepreneurship studies. By the 1980s, EE became a recognized field in
Europe, driven by the European Union’s emphasis on promoting innovation and addressing youth unemployment
(Fayolle et al., 2016; Li et al., 2021). Countries like the United Kingdom, Germany, and France introduced dedicated
entrepreneurship courses at higher learning institutions, focusing on equipping students with skills for business creation
and growth (Van der Sluis et al., 2003). In China, EE gained prominence in the late 1990s and early 2000s as part of
broader reforms to stimulate economic growth and innovation (Cho & Honorati, 2013). The government prioritized
entrepreneurial training through policies like the "Mass Entrepreneurship and Innovation Initiative" launched in 2015,
which integrated EE into the national curriculum and supported university-led incubators (Wright et al., 2022).

Africa’s journey with entrepreneurship education began in the late 20th century, primarily in South Africa, where the
post-apartheid government emphasized education reforms to address economic disparities (Ngobeni et al., 2023).
Institutions such as the University of Cape Town and the University of Pretoria introduced EE programs in the 1990s.
Nigeria followed closely in the early 2000s, incorporating EE into its tertiary education curriculum under initiatives like
the National Universities Commission’s directive for entreprencurship development (Ngobeni et al., 2023). Countries
like Kenya, Ghana, and Uganda adopted similar programs by the mid-2000s, recognizing the role of entrepreneurship
in addressing unemployment and economic stagnation (Chigunta, 2016). Today, EE continues to expand across Africa,
with universities and vocational institutions embedding entrepreneurial courses to prepare students for the challenges of
a globalized economy.

III. STATUS OF ENTREPRENEURSHIP EDUCATION IN AFRICAN UNIVERSITIES

Entrepreneurship education (EE) in African universities has expanded over the past two to three decades to address
high unemployment, drive innovation, and promote economic growth (Blimpo & Pugatch, 2020; Thetsane, 2023).
Despite this progress, its development remains uneven, with many institutions still in the early stages of integrating EE
into their curricula (Iwu, 2022; World Bank, 2023). Most universities offer entrepreneurship courses as electives within
broader disciplines like business or economics, rather than as dedicated standalone fields, and only a few have
established specialized faculties or departments to foster comprehensive innovation (Iwu, 2022; World Bank, 2023). A
major challenge is the predominant focus on theoretical knowledge over practical skills, leaving graduates ill-equipped
to turn ideas into viable businesses. Many programs lack hands-on learning opportunities such as internships, business
incubators, and mentorship initiatives, which are essential for practical application (Blimpo & Pugatch, 2020; Iwu,
2022). These gaps are intensified by systemic issues in higher education, including limited funding, outdated curricula,
and weak industry partnerships, which constrain the development of entrepreneurial ecosystems (Ratte & Usmanij,
2021).
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Africa's entrepreneurial landscape reflects the continent's ongoing efforts to compete on a global stage (World Bank,
2023). According to the Global Entrepreneurship Monitor (GEM) (2020), Africa has some of the highest rates of
entrepreneurial activity worldwide, yet many of these ventures remain informal and small-scale, limiting their
contribution to the global economy. In contrast to regions like North America, Europe, or Asia, Africa has fewer
companies operating at a global level in technology, manufacturing, or other high-value industries. However, some
African companies have made significant strides internationally (Brookings, 2025). For example, MTN Group, a
telecommunications giant, serves over 280 million subscribers across Africa and the Middle East, while Shoprite
Holdings operates over 2,900 outlets beyond the continent (Total Telecom, 2019). Similarly, Sasol, an integrated energy
and chemical company, and Naspers, a global internet group, demonstrate Africa's capacity for global competitiveness
(Tralac, 2024). Despite these successes, the continent still lags in the number of large-scale enterprises, with only 345
companies generating annual revenues of over $1 billion, compared to 5,586 in the United States and 3,223 in China as
of 2018 (US Census Bureau, 2024). This disparity emphasizes the pressing need for improved entreprencurship
education, robust infrastructure, supportive policies, and tailored educational systems to empower African enterprises
and bridge the global competitiveness gap.

IV. INCLUSION IN ENTREPRENEURSHIP EDUCATION

In recent years, African universities have made significant progress in promoting inclusivity within entrepreneurship
education, focusing on reducing gender disparities and improving access for people with disabilities (Lwamba et
al.,2022; Kuteesa, 2024). Countries like Nigeria, South Africa, and Kenya have implemented targeted initiatives to
address these gaps. In Nigeria, programs such as the Tony Elumelu Foundation Entreprencurship Programme have
increased female participation in entrepreneurial training (Edozie; 2017). Similarly, South African universities, like the
University of Cape Town, have introduced initiatives such as the Women in Business Initiative to support female
students through mentorship and funding (Ngobeni et al., 2023). In Kenya, institutions like Strathmore University have
partnered with organizations like the Mastercard Foundation to offer scholarships and training for women, resulting in
nearly 45% female enrollment in some programs (Mastercard Foundation, 2018). Efforts to include people with
disabilities are also gaining traction, with accessible infrastructure and resources being prioritized in countries such as
Ghana and Uganda (Abimanyi-Ochom & Mannan 2014). Programs like Rwanda's Hanga Ahazaza Initiative further
demonstrate the continent's commitment to promoting inclusive entrepreneurship education (Mastercard Foundation,
2023). While progress is evident, challenges such as cultural biases, funding limitations, and inadequate support
systems remain, highlighting the need for sustained investment in policies and initiatives to ensure equal access to
entrepreneurial opportunities across Africa (Abimanyi-Ochom & Mannan 2014; Ngobeni et al., 2023).

V. INTEGRATING AI INTO ENTREPRENEURSHIP EDUCATION IN AFRICA

The integration of Artificial Intelligence (Al) into entrepreneurship education has the potential to revolutionize the
business landscape in Africa (Mienye et al., 2024; AUDA-NEPA, 2024). Al empowers students with tools to enhance
decision-making, optimize business operations, and drive innovation (Sedky, 2024). By embedding Al into
entrepreneurship programs, African universities can prepare graduates to leverage technology for identifying market
opportunities, scaling businesses, and addressing local challenges effectively (Mienye et al., 2024; Menzies et al.,
2024). This approach not only modernizes education but also positions Africa’s future entrepreneurs to compete on a
global scale. Despite its promise, the adoption of Al in African universities is still limited (Chisom et al., 2024). While
institutions like the University of Johannesburg and the African Institute for Mathematical Sciences (AIMS) have
pioneered Al courses, most universities face challenges such as inadequate infrastructure, insufficient funding, and a
shortage of skilled faculty (Rest of World, 2024).

The digital divide, including uneven internet access and limited technological resources, further worsens these
challenges 9 Investopedia. (2021, July 21). Successful examples, such as the African Al Research Institute and Google
Al’s hub in Ghana, highlight the continent’s potential but remain exceptions rather than the norm (Ade-Ibijola &
Okonkwo, 2023). To fully realize the benefits of Al integration, African universities must prioritize investments in
infrastructure, faculty development, and public-private partnerships (Ade-Ibijola & Okonkwo, 2023; Mienye et al.,
2024; Menzies et 1., 2024). Curricula should merge Al tools with entrepreneurial strategies to equip students with
practical, tech-driven solutions for local and global markets. With these efforts, Africa can cultivate a generation of
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innovators capable of leveraging Al to transform industries, drive economic growth, and establish the continent as a
competitive force in the global economy (Mienye et al., 2024; Menzies et al., 2024).

VI. OUTCOMES OF ENTREPRENEURSHIP EDUCATION IN AFRICAN UNIVERSITIES

6.1 Economic Development and Employment

University entrepreneurship education (EE) has made significant contributions to economic development across Africa
by nurturing startups and small and medium enterprises (SMEs), which are vital drivers of GDP growth and economic
diversification (Blimpo & Pugatch, 2020; Iwu, 2022; Syed et al., 2024). Universities like Strathmore in Kenya and the
University of Lagos in Nigeria have launched programs to support student-led startups, particularly in technology and
agribusiness (Kenyan Chronicle. (2025). Innovation hubs such as CcHub in Nigeria and iHub in Kenya further
highlight the growing impact of higher education institutions in promoting entrepreneurship. Entrepreneurship
education plays a crucial role in promoting job creators rather than job seekers. For instance, in Nigeria, universities
like the University of Lagos have integrated entrepreneurship training into their curricula, leading to a surge in startups,
particularly in technology and fintech (Afanwoubo, 2024).). These ventures have created jobs and attracted investments
that stimulate economic growth. In East Africa, programs in Tanzania and Uganda have empowered students to start
businesses addressing gaps in healthcare, education, and agriculture, improving local infrastructure and livelihoods
(Abimanyi-Ochom & Mannan 2014). Furthermore, these entrepreneurial initiatives contribute to regional economic
integration by facilitating trade, knowledge exchange, and collaborative business ventures.

Despite these advances, many African universities face systemic challenges, including inadequate funding, limited
access to technology, and outdated curricula, which hinder their potential to fully contribute to economic growth
(Blimpo & Pugatch, 2020; Iwu, 2022). In comparison to institutions in North America and Europe, African universities
are still developing their entrepreneurial ecosystems. However, the increasing recognition of EE's importance and
growing investments in education signal a positive trajectory.

6.2 Africa’s Capacity to Compete in the Global Economy

University entrepreneurship education is gradually enabling African graduates to compete in the global economy by
promoting innovation and enhancing access to international markets (Blimpo & Pugatch, 2020; Iwu, 2022; Syed et al.,
2024). Initiatives like Nigeria’s Tony Elumelu Foundation and the Startup Garage at Stellenbosch University in South
Africa have connected students to global networks, venture capital, and mentorship, enabling them to scale their
businesses beyond national borders (Ngobeni et al., 2023). While these successes highlight the potential of African
universities to foster globally competitive entrepreneurs, significant gaps remain (Iwu, 2022; World Bank, 2023).
Universities in Africa often lack the resources and infrastructure seen in top institutions in the United States, Europe, or
Asia. For instance, the number of African universities with dedicated entreprencurship faculties or robust industry
partnerships remains low (Iwu, 2022; World Bank, 2023). However, the continent’s growing youth population and
increasing focus on technology and innovation provide a solid foundation for future progress.

6.3 Poverty and Hunger

Entrepreneurship education in Africa has significantly contributed to poverty and hunger alleviation by promoting
innovation and equipping individuals with the skills to address food security challenges (Ijiwole, 2019; Dzingirai &
Mhlanga, 2024). University-based agribusiness programs have empowered students to develop innovative solutions,
such as sustainable farming practices and value chain improvements, which have enhanced productivity and reduced
food waste (Titus & Nguwap. (2020). Initiatives such as entrepreneurship boot camps, mentorship programs, and
student-run businesses have bridged the gap between theoretical knowledge and practical application, enabling
graduates to establish ventures that create jobs and improve livelihoods (Allied Business Academies, 2024). These
efforts have particularly benefited smallholder farmers and rural communities, where agricultural innovations have
increased incomes and reduced food insecurity. Despite these successes, the impact of entrepreneurship education
remains uneven across the continent. Many programs are still overly theoretical, failing to equip students with the
hands-on skills necessary for real-world problem-solving (Iwu, 2022; World Bank, 2023). High unemployment rates
among graduates and limited access to funding and infrastructure further hinder the potential of entrepreneurial
ventures to achieve large-scale poverty reduction.
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VII. THE ROLE OF PARTNERSHIPS IN ENHANCING ENTREPRENEURSHIP EDUCATION

Partnerships are essential for addressing challenges in entrepreneurship education by leveraging resources, expertise,
and support from various stakeholders (Galvao et al., 2020; Ernest Lloyd & Yihua, 2022). University-industry
collaborations, as seen in Germany and Japan, provide students with practical exposure to real-world business
environments through internships, mentorships, and research funding (Larsen et al, 2016). African universities can
adopt similar strategies by promoting partnerships with local businesses, creating industry-sponsored incubators, and
establishing government-backed incentives for private-sector involvement (Manishimwe et al., 2024). Government and
international collaborations further bolster entreprencurship education by offering funding, policy support, and access
to global best practices (Galvdo et al., 2020; Ernest Lloyd & Yihua, 202). Examples like China’s investment in
technology parks and Finland’s faculty exchange programs demonstrate the impact of such alliances. African
universities can replicate these models by partnering with governments to create innovation hubs, streamline regulatory
frameworks, and fund student ventures (Cho & Honorati, 2013). Additionally, global collaborations can facilitate
curriculum modernization and capacity building for educators. Public-private partnerships (PPPs) and NGO
involvement complete the ecosystem by addressing gaps in infrastructure, training, and inclusivity (Larsen et al, 2016).
Inspired by Silicon Valley’s venture capital networks and NGOs like the Tony Elumelu Foundation, African
universities can collaborate with financial institutions, private firms, and nonprofits to provide seed funding, specialized
training, and mentorship (US Census Bureau, 2024).

VIII. CHALLENGES IN ENTREPRENEURSHIP EDUCATION IN AFRICAN UNIVERSITIES

8.1 Inadequate Resources and Infrastructure

African universities often struggle to provide the resources necessary for effective entrepreneurship education. The lack
of innovation hubs, business incubators, and access to venture capital limits students' ability to gain hands-on
entrepreneurial experience. Moreover, poor financial management skills (Eresia-Eke & Okerue, 2020) and inadequate
infrastructure, such as outdated libraries and limited laboratory space (Makhathini, Mlambo, & Mpanza, 2020), restrict
innovation. Reliable internet connectivity and modern technology remain scarce in countries like Malawi and
Zimbabwe, further hindering learning (World Bank, 20230. Without these essential elements, students are unable to
bridge the gap between theoretical knowledge and practical applications, leaving them ill-prepared to navigate
competitive markets.

8.2 Outdated Curricula

Entrepreneurship curricula in many African universities remain focused on theoretical concepts rather than practical
skills such as risk management, financial literacy, and startup development (Deale, 2016). This disconnect leads to
graduates feeling unprepared for real-world challenges, as highlighted in a study from Uganda (Chigunta, 2016;).
Furthermore, curricula often fail to address local market conditions and opportunities (Moses & Akinbode, 2014).
While countries like South Africa have begun integrating practical business challenges into academic programs, much
work remains across the continent to modernize entrepreneurship education and align it with regional economic
demands.

8.3 Lack of Industry Partnerships

Collaboration between universities and industries is limited in many African countries, depriving students of
opportunities for internships, mentorships, and exposure to market dynamics. For instance, universities in Ghana and
Tanzania lack structured programs connecting students to industry professionals (Iwu, 2022; World Bank, 2023).
However, examples like Strathmore University in Kenya, which partners with organizations such as the Mastercard
Foundation to offer internships and business incubation, demonstrate the potential of such collaborations. Expanding
these partnerships could provide students with practical insights and better equip them for entrepreneurial success (Iwu,
2022).

8.4 Funding Constraints for Students

A significant barrier for many aspiring entrepreneurs in Africa is access to funding. African universities rarely offer
financial support mechanisms such as grants or venture capital (Iwu, 2022; World Bank, 2023). For example, in
Nigeria, young entrepreneurs frequently cite funding limitations as a primary obstacle to business growth. Initiatives
like the Tony Elumelu Foundation Entrepreneurship Programme, which provides seed funding and training, offer a
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model for addressing this gap (Iwu, 2022; World Bank, 2023). Expanding such initiatives to more institutions across the
continent could provide much-needed financial resources for student startups.

8.5 Socio-Cultural Barriers

Societal attitudes in many African countries often discourage entrepreneurship in favor of traditional career paths such
as medicine or law (Kuratko, 2005; Ngobeni et al., 2023). This mindset, compounded by the stigma associated with
business failure, dissuades students from entrepreneurial pursuits. In Ethiopia, for instance, entrepreneurship is viewed
as a fallback for those unable to secure formal employment (World Bank, 2023). On the other hand, Rwanda is actively
challenging this narrative by embedding entrepreneurial thinking into its national education strategy, encouraging
students to see entrepreneurship as a viable and prestigious career (Blimpo & Pugatch, 2020).

8.6 Policy and Governance Issues

Weak governance and inconsistent policies hinder entrepreneurship education in Africa (Iwu, 2022). Government
initiatives often face delays due to administrative inefficiencies, as seen in Zambia (GAN Integrity, 2020). In contrast,
Botswana’s Local Enterprise Authority (LEA) collaborates with universities to provide funding and training,
showcasing how clear policies and effective governance can support entrepreneurship education (Themba, 2015).
Replicating such models across Africa could create a more supportive environment for entrepreneurship education.

8.7 Limited Faculty Expertise

A shortage of qualified faculty with practical entrepreneurial experience undermines the quality of entrepreneurship
education. Many educators lack the skills to teach advanced entrepreneurial concepts or guide students in starting
businesses (Ferreira et al., 2018). In Nigeria, for example, most entrepreneurship lecturers have minimal business
experience. South Africa’s efforts, such as Stellenbosch University’s faculty training programs, provide a template for
addressing this issue (Ngobeni et al., 2023). Expanding similar initiatives across the continent would significantly
enhance teaching quality.

IX. HOW CAN WE ADDRESS THESE CHALLENGES

9.1 Enhancing Resources and Infrastructure

Robust infrastructure is essential for effective entrepreneurship education (Iwu, 2022). In the U.S., universities like
Stanford and MIT provide access to innovation labs, incubators, and venture capital networks, while China's Tsinghua
University benefits from government investment in technology parks (Fayolle et al., 2016; US Census Bureau, 2024).
These models emphasize the importance of partnerships between universities, governments, and the private sector
(Fayolle et al., 2016). African universities can adopt similar strategies by establishing innovation hubs, improving
facilities, and ensuring access to modern tools and resources. Investing in infrastructure, such as transportation,
communication, and energy systems, will further support entrepreneurship by creating an enabling environment for
business development (Fayolle et al., 2016).

9.2 Modernizing Curricula

Global best practices highlight the value of practical, interdisciplinary learning. European institutions like the
University of Cambridge incorporate design thinking, startup simulations, and industry collaborations into their
entrepreneurship programs (Iwu, 2022). African universities should align curricula with local and global economic
opportunities, emphasizing experiential learning through internships, case studies, and problem-solving projects
(Chigunta, 2016; Lwamba et al., 2022; Ngobeni et al., 2023). Incorporating modules on digital skills, financial literacy,
and market dynamics can bridge the gap between theory and practice, equipping students with the skills needed to
thrive as entrepreneurs.

9.3 Promoting Industry Collaboration

Collaborative models from Germany and Japan demonstrate the benefits of linking academic programs with industry
needs (Galvao et al., 2020; Ernest Lloyd & Yihua, 202). Germany’s dual education system integrates apprenticeships
with academic learning, while Japanese universities collaborate with corporations to fund research and support startups
(Cho & Honorati, 2013; Larsen et al, 2016). African universities can replicate these approaches by partnering with local
and international businesses to provide mentorship, internships, and funding for student ventures (Manishimwe et al.,
2024). Such partnerships can foster hands-on learning and better prepare students for market challenges.
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9.4 Expanding Funding Mechanisms

Access to funding is critical for entrepreneurial success (Cho & Honorati, 2013; Larsen et al, 2016). The U.S. relies on
venture capital networks and startup accelerators, while China offers government-backed grants and subsidies for
entrepreneurs (Cho & Honorati, 2013; Larsen et al, 2016). African universities can establish campus-based venture
funds, organize pitch competitions, and collaborate with financial institutions to provide micro-loans and scholarships
(Iwu, 2022; Manishimwe et al., 2024). Encouraging governments and private sectors to support funding initiatives will
enable students to turn their business ideas into reality.

9.5 Changing Societal Perceptions

Countries like Rwanda and South Korea have successfully transformed societal attitudes toward entrepreneurship by
promoting success stories and integrating entreprencurial goals into national strategies (Blimpo & Pugatch, 2020).
African universities, in collaboration with governments and media, can foster a culture that values entrepreneurship,
celebrates innovation, and normalizes failure as part of the entrepreneurial journey (Chigunta, 2016; Lwamba et al.,
2022; Ngobeni et al., 2023). Highlighting local success stories and engaging communities will further demystify
entrepreneurship and inspire the youth.

9.6 Improving Faculty Expertise

Educator training programs in Finland and the U.S. focus on experiential learning techniques, equipping faculty to
teach entrepreneurship effectively (Cho & Honorati, 2013; Larsen et al, 2016). Programs like the Babson Collaborative
train educators in innovative teaching methods while promoting international exchanges (Babson College, 2024).
African universities must invest in faculty development through training, global exposure, and research opportunities
(Iwu, 2022; Manishimwe et al., 2024). This will ensure educators have the skills and knowledge to mentor aspiring
entrepreneurs effectively.

9.7 Promoting Inclusivity

Inclusive entrepreneurship education is key to equitable development. Kenya’s Strathmore University and initiatives in
Ghana provide scholarships and resources for women and marginalized groups, while Sweden promotes gender
equality through mentorship and targeted funding (Iwu, 2022). African universities can expand access to
entrepreneurship programs by offering bursaries, scholarships, and mentorship opportunities for underrepresented
communities, ensuring that all students can participate in entrepreneurial activities (Chigunta, 2016; Ngobeni et al.,
2023).

9.8 Strengthening Policy Support

Policy support is vital for promoting entrepreneurship education (Themba, 2015; Iwu, 2022). Botswana’s Local
Enterprise Authority and Singapore’s Enterprise Singapore streamline regulations, provide funding, and encourage
university-industry collaboration (Themba, 2015). African governments must develop policies that simplify
administrative processes, prioritize entrepreneurship education, and incentivize private sector involvement (Ratte &
Usmanij, 2021; Ngobeni et al., 2023). Comprehensive policies will create a supportive environment for entrepreneurial
growth and innovation.

X. PROSPECTS OF UNIVERSITY EDUCATION IN AFRICA

The future of entrepreneurship education in African universities is promising, with efforts happening to integrate
practical experiences, promote university-industry collaborations, and modernize curricula. Initiatives like innovation
hubs, business incubators, and models such as the Open University of West Aftrica’s startup incubation program
provide students with hands-on experience. Programs like South Africa's Entrepreneurial Development in Higher
Education (EDHE) aim to reduce graduate unemployment by promoting entrepreneurial skills. Nonetheless, challenges
such as resource constraints, outdated teaching methods, and socio-cultural barriers persist, resulting in lower
entrepreneurial output, development, and innovation in Africa compared to the rest of the world. To achieve
meaningful and rapid progress, Africa must address several key issues through sustained investment, educational
reforms, policy support, and a shift toward more interactive and practical teaching approaches.

IJIRSET©2025 | AnI1SO 9001:2008 Certified Journal | 11715



http://www.ijirset.com/

[\

ﬂ:’% International Journal of Innovative Research of
[FII; X3 Science, Engineering and Technology (IJIRSET)

Impact
Factor

8.699

|www.ijirset.com |A Monthly, Peer Reviewed & Refereed Journal| e-ISSN: 2319-8753| p-ISSN: 2347-6710|
Volume 14, Issue 5, May 2025

|DOI: 10.15680/1JIRSET.2025.1405014|
XI. CONCLUSION

Entrepreneurship education in African universities has seen significant growth, with many institutions offering full
degrees or incorporating it as an elective in some degree programs. However, despite these efforts, Africa continues to
lag behind other regions in entrepreneurial activity and innovation. Many businesses on the continent remain informal
and small-scale, limiting their regional and global economic impact. While companies like MTN, Sasol, and Naspers
showcase Africa’s potential for global competitiveness, the number of large-scale enterprises is still low compared to
countries like the United States and China. A major challenge lies in the theoretical nature of most entrepreneurship
curricula, which lack practical, experiential learning opportunities needed to equip students with real-world skills.
Additionally, resource constraints, outdated teaching methods, and socio-cultural barriers further impede
entrepreneurial development. To unlock Africa’s entrepreneurial potential, key priorities include investing in education,
developing infrastructure, creating supportive policies, and shifting towards interactive teaching methods.
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